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Purpose of the Study
The purpose of the study was to identify the major problems
associated with fifty non-attenders of the Northeast Complex during
the first quarter of the 1976-77 school year.
Findings
The writer found that the non-attender's attitude about school
is not good, resulting primarily from dissatisfaction with his or her
own self-concept and performance. To avoid self-abuse and frustration,
the non-attender rebels.
Conclusions
The data from an analysis of the tables lead one to the follow¬
ing conclusions:
1. That non-attending students are not basically happy with
the school and are not happy with themselves.
2. That non-attending students appear to be satisfied with
the support that the school and the family seem to give
them in their school activities.
3. That non-attending students appear to believe that the
school should suspend students who are not following
the school's rules and regulations.
4. That self-image is a factor in non-attendance. The
student who is not happy with himself will not meet his
everyday challenges with confidence, including school.
5. That how a student feels about a situation will affect
his performance in that situation. Ability to do school




6. That a large percentage of the students usually get
support from their families concerning school but
they apparently still do not have good attendance
records.
7. That even though teachers encourage students to go to
school, this does not effect their attending school
regularly.
8. That the principal usually gave the non-attenders
"understanding" concerning their school problems;
however, their attendance records were still poor.
9. That the counselor's rapport with the respondents did
not influence their school attendance in a positive
or negative manner.
10. That the respondents get along with other students,
that is, in talking, dating, playing and in going to
class with each other, but this did not improve their
attendance in school.
11. That the greater number of responses showed that
teachers are usually sympathetic with their academic
problems, but apparently this did not encourage school
attendance.
12. That the non-attenders are usually criticized for their
shortcomings in school assignments and this could be a
pointed factor in poor attendance.
13. That even though students knew that help was available
in the schools if they so desired it, this did not
help their school attendance.
14. That class size, large or small, had no bearing on school
attendance.
15. That seventy percent of the students perceived the school
as always being a place for help and understanding, yet
this did not enhance the attendance.
Implications
This study warrants the following implications:
1. Given the many positive aspect of the school setting -
many admitted by the non-attenders - there is a need to
design a more effective communicative system that will
keep parents apprised of the objectives and operations
of the school in an effort to bring that force to bear
in a positive manner on non-attendance.
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2. There is a need to review the whole process of dealing
with non-attenders in that the students' negative
interest in learning activities reveals a need for inno¬
vations in teaching techniques.
3. There is an apparent need to create alternatives to
the regular scheduled classes during the regular
school day, and, at the same time meet the basic
standards of performance desired by the school.
4. There is the need to develop an in-house monitoring or
evaluative system that would measure the total opera¬
tional effectiveness of non-attenders.
Recommendations
1. Studies of this nature should be done using other types
of questions that attempt to isolate and identify
special areas that can be linked with the problems of
non-attendance.
2. An organized program should be designed to identify the
problems of students at least by the end of the first
six weeks of the school year.
3. A specific prescription of self-help for fifty students
should be developed and implemented at school and through
the home school counselor.
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The problem of the poor attenders is as old as schooling itself.
However, this phenomenon is more serious today than it has ever been.
It permeates every aspect of our society. No town, suburb, or large
city, and, as a matter of fact, no school in the United States is
entirely free of this problem.
No more immediate question faces us than that of how poor attenders
can be reduced to a minimum. The problem is, as ascertained by many
studies, the direct determinant of how well our pupils adjust within the
school.
Evolution of the Problem
The problem evolved as a result of:
1. Observation over the years by the writer and his concern
that most poor attenders never attained a rating beyond
the average. As a rule, the poor attender has also
shunned participation in extra-curricular activities and
often has failed to become a part of any social group
within the school.
2. The poor attender's relationships with his teachers and
fellow students often indicate tension, suspicion and
strain. There is also concern that poor attendance
records, lack of interest, and failure to cooperate have
contributed to his being considered behind by about two
years at each grade level in his reading ability.
3. The typical poor attender's parent being unimpressed with
the value of education; often openly scorn "book learning."
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These factors brought clearly into focus the idea that if a
positive change in self-evaluation is to be achieved, this would
ultimately result in a positive behavioral change. A very definite
need exists for an evaluation of major problems that are characteris¬
tics among poor attenders, and more significantly, a means of ascer¬
taining the major problems which are directly associated with poor
attenders. It is on the basis of this observation that the writer
proposes to conduct this study.
This program was evaluated by a committee organized by the
Coordinator of the Pupil Personnel Services of the Bibb County School
System. This instrument was developed by the Coordinator of the Public
Personnel Services.
The expected outcome of this program was to ascertain why certain
students in these schools have poor attendance and endeavor to find
ways to improve this attendance.
It is significant to note that in every school, the school's
program is unique within itself, that is, it is geared to that parti¬
cular school. Most schools are faced with the common problem of trying
to organize a program that will meet the needs of all students.
There is one significant fact that is common to all schools which
makes evident the reasons for difficulty in identifying problems that
are associated with poor attenders. This fact is that all schools are
dealing with the most highly complexed subject matter - the human being.
One strong realization, on the part of the writer, is that this
study is complicated by the assumption that problems associated with
poor attenders influencing one student may influence other students in
different ways at different times. Thus, minimizing poor attenders'
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problems must be regarded and accepted as a challenge to the adminis¬
tration and guidance departments.
The problem o£ identifying causes that promote irregularities in
school attendance is a great challenge that faces all persons concerned
with the development of American youth. Therefore, officials and
school employees have the responsibilities of devising ways and means
of keeping students in school as well as improving their daily attend¬
ance.
Stanley, in his study, stated that the American people have not
only established public school attendance laws, which reflect concern
of the people as well as the educational profession, and that our youth
remain in school until they have completed at least the twelfth grade,
but have also enacted compulsory school attendance laws.^
The search for problems which is associated with the mammoth
problem of minimizing poor attenders must be pressed to the ultimate
source whether it be psychological, physiological, social or educational
It is the firm belief of the writer that when the principal is fully
acquainted with the major problems associated with poor attenders, he
will reshape.his formulations and his professional behavior so as to
better cope with the individual needs of those poor attenders.
Research Procedure
The following procedural steps were used to achieve the purposes of
this study:
1. Permission to conduct this study was requested from the
proper school officials.
1
William 0. Stanley, et. al.. Social Foundations of Education
(New York: Dyrden Press, Inc., 1970), p. 234.
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2. Literature pertinent to this study was reviewed,
summarized, and presented,
3. The members of the school faculty were approached
and instructed as to the scope and purpose of this
study and asked to cooperate therein.
4. Identification was made of the potential drop-outs
and poor-attendance students. Use was made of
such instruments as state registers, and class rolls.
Contribution to Educational Knowledge
The writer firmly believes that this investigation could lead to
a more profound understanding of why students attend poorly and in turn
may suggest:
1. A means of preventing the great number of poor attenders
by making available knowledge gained from this study
regarding the major problems associated with poor at¬
tenders. This data could be distributed to those who
have the responsibility of designing enrichment experi¬
ences for those students.
2. A guideline in reorganizing the curriculum at Appling
A and B Junior High Schools and reassigning specialized
personnel to organize programs that will interest the
poor attenders. It has been recognized by the writer
and other educators that potential poor attenders usually
show very little interest in the traditional curriculum.
3. Educational programs that will serve as successful models
that can be duplicated through out the Bibb County System.
The writer feels that these programs may also be instru¬
mental to other school systems particularly in this area.
4. An effective program that will encourage the poor at¬
tenders to reassess their value system, attend school and
take advantages of the opportunities for development that
a school provides.
The literature pertinent to this study was collected from such
sources as educational periodicals, articles based on doctoral disserta¬
tions and unpublished masters* theses.
It was determined, as a result of surveying literature pertinent to
the problem of identifying problems associated with poor attenders, that
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educational leaders are consistent in their beliefs that a very large
number of students do not attend school as a direct result of personal
and social problems.
In reviewing studies related to poor attenders the writer, through
extensive reading and discussion, observed that while there were dif-
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ferences in methods used in details. Copenny , Byrne , and Caravello
were among those in agreement that a tremendously large number of stu¬
dents do not attend school as a direct result of personal and social
problems.
Livingston^ noted certain characteristics in poor attenders. He
found that pupils who were termed as poor attenders did not participate
in formal school activities, in life on the playground, or in the class¬
room.
To summarize, some of the problems associated with poor attenders
according to Nancarrow^ are thusly described:
"Some of these students are immature or easily dis¬
couraged, have poor study habits or are irresponsible or
they lack initiative and self-confidence. Others are
Verline Copenny, "Some Selected Factors Associated with Urban and
Rural Drop-outs in Laurens County," (Masters* Thesis, Graduate Division,
Fort Valley State College, 1973), p. 58.
2
Richard H. Byrne, "Beware of the Stay-In-School Bandwagon," The
Personnel and Guidance Journal 36 (March 1968): 493.
3
S. J. Caravello, "Drop-out Problem," High School Journal 16 (May
1967): 337.
4
Hugh Livingston, "Key to the Drop-out Problem: The Elementary
School," Elementary School Journal 59 (February 1969).
^James E. Nancarrow, "Reducing Drop-Outs," Bulletin of the National
Association of Secondary School Principals (Washington, D.C., 1970).
6
unhappy or worried or overly aggressive or have no
interest in the life of the school. They need help
instead of more discouragement, and the school is
responsible for furnishing more guidance and assist¬
ance."
Purpose of the Study
The purpose of the study was to identify the major problems
associated with fifty non-attenders of the Northeast Complex during
the first quarter of the 1976-77 school year only.
Statement of the Problem
The problem involved in this study was to identify the major
problems associated with poor attenders.
There appears to be validity in the assumption that these problems
were found to belong to one or the other of the following categories-r
psychological or educational.
Schwebel^ states that as a profession, sometimes called human
engineering, counseling should draw upon all the sciences that relate
to man, the biological no less than the others, and the goal can be
nothing less than the discovery of the causes of the multivarious prob¬
lems of clients.
It is, therefore, the identification and definition of problems
that are associated with poor attenders that appear to represent a gap.
It is the belief of the writer that this gap may be narrowed through:
1. Identifying problems associated with poor attenders.
2. Channeling such findings into the direction in which
diagnostic treatment as well as preventive measures
might be effectively achieved.
^Milton Schvirebel, "Some Missing Links in Counseling Theory and Re¬
search," The Personnel and Guidance Journal 41(December, 1962): 328.
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Limitations of the Study
This study was conducted at Appling A and Appling B Junior High
Schools during the fall quarter. Students who missed ten or more days
during the first quarter without legitimate or excused reasons were
categorized as chronic absentees and were used as subjects in this
study.
Definition of Terms
For the purpose of this study the following terms are defined:
Problem - Good^ defines problem as any significant
perplexing and challenging situation, real
or artificial, the solution of which requires
reflective thinking.
Non-attenders - Students who don't attend regularly
before completing a course of study or before
the end of a term.
Subjects and Instruments
Subjects involved in this study were eighth and ninth grade stu¬
dents at Appling A and B Junior High Schools who had missed ten or more
days during the first quarter.
Perception of School
A questionnaire developed during the Summer Drop-Out Program in
Bibb County School System was used. This questionnaire requires about
15 minutes for students to respond to 20 items.
The student's response is placed in the first blank space to the
left of the question for the student's response. The counselor's
response goes in the second blank.
^Carter V. Good, Dictionary of Education (New York: McGraw-Hill Book
Company, Inc., 1972), p. 414.
CHAPTER II
REVIEW OF RELATED LITERATURE
For several years, the attendance in school had been decreasing.
Home visits did not seem to do any good. The parents either were not
at home or were indifferent toward sending their children to school.
The significant approaches to the problem, as found in the related
literature, are characterized below.
Approaches
Authorities in the field of education consider school attendance
a major problem confronting the school and society today.
Mary Conray Kohler and Andre Fontaine point out that we waste more
than a million kids a year because we neither keep them in school nor
give them a job.^
Arthur J. Goldberg stated that poor attenders in high school are
the society's major welfare recipients. Their unpreparedness to take
on jobs demanding educational and technical training not only limits the
2
growth of the national economy but severely burdens it.
3
Liddle observes that education for poor attenders has long been a
prime goal of our American democracy. Education is a basic requisite
^Mary Conray Kohler and Andre Fontaine, "We Waste A Million Kids A
Year," Saturday Evening Post 225 (March 10, 1972): 16.
^Arthur J. Goldberg, "Drop-outs," Scholastic Teacher 81 (November 7,
1970): 16.
^Gordon P. Liddle, "Psychological Factors Involved in Dropping Out
of School," The High School Journal 45 (April 1972): 276-280.
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for responsible citizenship and for successful entry in today's working
world. Liddle^ further believes that poor attenders more often come
from lower class groups, such as migrants and underpriviledged minority
groups.
2Edwards and Richey concluded that broken homes, rented houses,
family income, gainful employment of the mother, and community relief
are significantly associated with the lower socioeconomic class adoles¬
cents' poor attendance in school. Indications are that children who
attend school poorly are those whose parents give them a poorer start
in life than the parents of the children who remain in school.
The writer, therefore, supports the belief that a full scale
guidance program is needed in all schools and that the cause of poor
attendance in school, other than as specified in this study, is trace¬
able to a multiplicity of factors which bring about seemingly insoluble
problems and point to quitting school and/or to those reasons that lead
inevitably to the same.
In his survey of studies, Lifton^ found that many changes are
taking place in the climate of opinion, freedom of thought and scienti¬
fic inquiry, technology, manpower, education, centralization of govern¬
ment and most astounding - population growth and composition. It is
therefore reasonable to assume that a few years from now we will be
faced with the improvement of educational programs, expanding economic
production and maintaining national security.
^Gordon P. Liddle, "Psychological Factors and the Drop-Out," The
Education Digest 38 (September 1972): 15-17.
2
Newton Edwards and Herman Richey, "The School in American Society,"
Review of Educational Research 28 (February 1970)" 34-36.
Walter M. Lifton, Working with Groups (New York: John Wiley and Sons,
Inc., 1970), pp. 25-26.
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Perhaps the most explicit symptom of the confusion and discourage¬
ment experienced by youngsters who are "caught in the middle" of policies,
procedures, regulations and philosophies, which are inconsistent from
one area of the educational program to another, is the high rate of poor
attenders in the eighth and ninth grades. These grade levels follow
immediately the expiration of compulsory attendance requirements in most
states.
Toward this end, Lifton^ states that the degree to which we can
use a group setting to help people gain the support they need to face
stress from within and without, to that degree we make it possible for
democracy to succeed. As we help people to perceive their problems,
changes affect all other aspects of their beings.
In reviewing studies related to school attendance and poor attenders,
the writer, through extensive reading, discussion and observation, has
accepted the belief that a multiplicity of problems result in students
not attending school or attending school poorly.
<7 . .
Copenny, Byrne, and Caravello^were all in accord that a tremen¬
dously large number of students attend school poorly due to academic
failure.
The need for aiding pupils to succeed academically and thus remain
in school was clearly brought to focus in the State of the Union Message
of the Late President Kennedy. He stated:
^Lifton, Working with Groups,p. 27.
' ■’ ■’ ■ •%
2
Copenny, "Some Selected Factors Associated with Urban and Rural
Drop-outs in Laurens County," p. 58.
3
Richard H. Byrne, "Beware of the Stay-In-School Bandwagon," The
Personnel and Guidance Journal 36 (March 1968): 493.
^Caravello, "Drop-out Problem," p. 337.
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’'The future of any country which is dependent on the
will and wisdom of its citizens is damaged . , , when any
of its children is not educated to the fullest extent of
his capacity, from grade school through graduate school.
Today an established four out of every ten students in
the fifth grade will not even finish high school . . . and
that is a waste we cannot afford."
In a study of student success and social class, Eargle^ found
that the students wo attend school regularly tended to come from
middle class families and non-attenders come from lower-middle class
families.
2The purpose of a study by Burgess was to investigate the hypoth¬
esis that students who attend school have common social traits which
differentiate them from students who do not attend. This hypothesis
was substantiated in this study. By comparing the results of a social
rating scale and grade averages of 250 high school students, the author
found that regular attenders seem to have a greater desire for achieve¬
ment and improvement of self, appear to be more efficient in planning
the use of their time, possess less social skill, and show more of a
need to be aggressive than the non-attender. Establishment of rapport
in social situations tends to be much easier for the non-attenders, but
they are dependent in their attitudes toward others. The non-attenders,
furthermore, tend not to enjoy the school situation and are unable to see
the value of an education.
Frankel^ studies high school students to compare the social atti¬
tudes and social problems of attenders and non-attenders. Attenders were
IZane E. Eargle, "Social Class and Student Success," High School
Journal 56 (February 1973): 162,
^Elva Burgess, "Personality Factors of Attenders and Non-Attenders,"
Journal of Educational Psychology 47 (February 1966): 89-99.
^Edward Frankel, "Comparative Study of Attenders aid Non-Attenders,"
Journal of Educational Research 55 (January 1970): 171-180.
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designated as any students whose attendance record was rated 80 percent
as a total, A social rating scale was used to determine the social
characteristics of the selected. Frankel concluded that non-attenders
possess negative attitudes toward school, have more recorded discipli¬
nary offenses, participate in fewer extracurricular activities and are
less concerned about the future.
Summary of Related Literature
An examination of the literature presented revealed that certain
common characteristics of the studies of the problems of poor attending
students could be identified. These were:
1. Poor attenders are pessimistic, unstable, unreliable,
untruthful and inefficient.
Poor attenders have extensive problems in their health
and physical development, finances, employment, homes,
morals, religions, personal and psychological relations,





The instrument selected was a questionnaire developed by the Bibb
County School System during its Summer Drop-out Program. The question¬
naire seeks the students' responses to twenty items regarding their
perception of school.
Students who were absent more than ten days in the first quarter
of the 1976-77 school year were invited to fill out the questionnaire.
Fifty-three students in both schools qualified according to the above
criterion at the beginning of the study. The members of one family who
completed the questionnaire moved from the community immediately after
completion due to a tragedy. Since there seemed to be no possibility
of remediation to those students in this year, they were removed from
the group. That left fifty students on which data were compiled.
Presentation of the Data
This involved the presentation of the collected data resulting from
the responses of fifty non-attending students of the Appling A and B High
Schools. These subjects were students during the 1976-77 school term.
The perceptions of the students with poor attendance were ascertained
through the use of a pilot-tested questionnaire (see Appendix) consisting
of twenty questions which were constructed to supply data on these per¬
ceptions. This study was done during the fall quarter at Appling A and
B Buildings in the Northeast Complex in Macon, Georgia. Both are junior
-13-
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high schools. The total enrollment of both schools is 1,028 students.
Eighth and ninth grade students are housed in both buildings. They
are located in North Macon. Appling A students are products of the
six elementary feeder schools in this area. Appling B students are
bused in from the suburban area of Macon. Appling A and Appling B were
schools in a total black-neighborhood that housed only a black school
population. Since 1970, the school population has changed its racial
status to forty percent Caucasians and sixty percent Black.
The surrounding neighborhoods have changed from total Black to
mixed neighborhoods comprising of Caucasians, Blacks, and a few Indians.
This is due to the Court Order of 1970 pertaining to integration in all
the schools in Bibb County. Also the ruling on no discrimination in
housing changed the identities of the neighborhoods in the Northeast
area.
The students utilized in this study were obtained by the adminis¬
trator in each respective building. They were students who had missed
ten or more days during the fall quarter without legitimate or excused
reasons.
The questionnaire was administered by the principal at a selected
period. There are 20 items which the student must respond to requiring
approximately 15 minutes. The instrument was developed during the Summer
Drop-out Program in the Bibb County School System.
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Interpretation of the Data
Table 1 shows that a majority (52%) of the respondents were never
happy or were infrequently happy with school. People have a tendency
to shy away from things with which they are not happy and do not enjoy.
Only thirty-six percent stated that they were usually happy in the
school setting while eight percent and four percent combined for the
small percentage of twelve said that they were happy most of the time
or always with school. Therefore, it could be concluded that students'
general feelings toward school contribute greatly to their good or
poor attendance records.
Table 2 deals with the attitude of self. If an individual has a
high image of himself, he will meet his everyday challenges with confi¬
dence, including school. Table 2 shows that only seven of the fifty
students, for a combined total of fourteen percent, are happy with
themselves always, or most of the time. Only one person is always happy
with himself. At the other end of the scale, forty-eight percent or
twenty-four students are frequently or never happy with themselves.
This indicates that self-image also is a factor in non-attendance.
If the student is not happy with himself and feels that he will not pre¬






1. Never 12 24
2. Infrequently 14 28
3. Usually 18 36
4. Most of the Time 4 8
5. Always 2 4
Totals 50 100





























1. Never 11 22
2. Infrequently 13 26
3. Usually 19 38
4. Most of the Time 6 12

































Table 3 shows the response of the students with reference to the
students' perceived ability to do school work. Again, how a person
feels about a situation will affect his performance in that situation.
Only four of the fifty students or a combined total of eight
percent said that they were satisfied most of the time or always. This
does not constitute a very high percentage of those students who are
satisfied with their academic abilities.
IVhile 42 percent stated that they were usually happy, 25 students
or 50 percent stated that they were never or infrequently happy with
their abilities to do school work.
Ability to do school work or the lack of that ability seems to be
a strong factor in non-attendance.
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TABLE 3
SATISFACTION WITH ABILITY TO DO SCHOOL WORK
Students Percentages
1. Never 6 12
2, Infrequently 19 38
3. Usually 21 42
4. Most of the Time 3 6











Table 4 shows that 54 percent of the students usually get support
from their families concerning school, that is, their families encourage
them to come to school.
Thirty-two percent stated that their families infrequently or never
gave them support. Twelve percent stated that most of the time they
got family support, and only one student, two percent, always got family
support.
Sixty-eight percent of the respondents stated that they got family
support; however, they still did not have a good attendance record.
If those sixteen students who stated that they never or infrequently
got encouragement are the same as those who not happy with themselves or
their ability to do school work, then it is readily apparent why they





1. Never 2 4
2. Infrequently 14 28
3. Usually 27 54
4. Most of the Time 6 12

















































Table 5 shows that 54 percent of the students usually get support
from their teachers concerning school, that is, the teachers encourage
them to come to school.
Twenty-two percent stated that their teachers infrequently or
never gave them support concerning school. Ten percent stated that
most of the time they got teacher support and only four percent stated
that they always got teacher support.
Seventy-eight percent of the students said that they received
teacher support, but, records show that they still did not come to
school regularly.
Table 6 shows that 62 percent of the students usually get under¬
standing from their principal concerning their school problems, that is,
the principal helps the students in solving their problems.
Twenty-two percent stated that their principal infrequently or
never gave them understanding concerning their problems. Sixteen per¬
cent stated that they always or most of the time got understanding from





1. Never 1 2
2. Infrequently 10 20
3. Usually 27 54
4. Most of the Time 10 20



























1. Never 2 4
2. Infrequently 9 18
3. Usually 31 62
4. Most of the Time 7 14
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Table 7 shows 64 percent of the students usually get support from
the school counselor concerning school, that is, the counselor explains
to them why they should be in school.
Twenty-six percent stated that the school counselor infrequently
or never gave them support concerning their school.
Ten percent stated that the school counselor always or most of
the time gave them support concerning their school.
Table 8 shows that 50 percent of those students usually got along
with other students, that is, in talking, dating, playing and in going
to class with each other.
Thirty-six percent stated that they infrequently or never got along
with other students.
Fourteen percent of the students said that they got along with other
students always or most of the time.
Table 9 shows that 68 percent of the students stated that teachers
are usually sympathetic with their academic problems.
Sixteen percent stated that teachers were infrequently or never
sympathetic with their academic problem.
Sixteen percent stated that teachers were always or most of the
time sympathetic with their academic problems.
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2, Infrequently 10 20
3. Usually 32 64
4. Most of the Time 4 8






































TEACHERS' SYMPATHY WITH ACADEMIC PROBLEM
Students Percentages
1. Never 0 0
2. Infrequently 8 16
3. Usually 34 68
4. Most of the Time 5 10
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Table 10 shows that 42 percent of the students were usually
criticized for their shortcomings in school assignments.
Thirty-two percent stated that they were infrequently or never
criticized for their shortcomings in school assignments.
Table 11 shoves that 36 percent of the students usually think
principals, teachers, counselors and other school affiliated persons
try to understand their problems in school.
Forty-two percent stated that principals, teachers and others
infrequently or never try to understand their problems in school.
However, 22 percent stated that principals, teachers and others
try to understand their problems in school.
Table 12 shows 46 percent of the students usually are interested
in the learning activities in the school.
Thirty-six percent of the students stated that they are infrequently
or never interested in the learning activities in school.
Eighteen percent stated that they are always or most of the time
interested in the learning activities in the school.
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TABLE 10
CRITICISMS OF DEFICIENCIES IN SCHOOL ASSIGNMENTS
Students Percentages
1. Never 7 14
2, Infrequently 9 18
3. Usually 21 42
4. Most of the Time 13 26
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SCHOOL PERSONNEL SUPPORT OF PROBLEMS IN SCHOOL
Students Percentages
1. Never 6 12
2. Infrequently 15 30
3. Usually 18 36
4. Most of the Time 9 18
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INTEREST IN SCHOOL'S LEARNING ACTIVITIES
Students Percentages
1. Never 5 10
2. Infrequently 13 26
3. Usually 23 46
4. Most of the Time 5 10
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Table 13 shows that 40 percent of the students infrequently
or never enjoyed the extracurricular activities in the school.
Thirty-two percent stated that they usually enjoy the extra¬
curricular activities in the school.
Twenty-eight percent indicated that they always or most of the
time enjoyed the extracurricular activities in school.
Table 14 shows that students are given help when asked. Ninety
percent of the students requesting help have never or infrequently
been denied.
Table 15 shows that 48 percent of the students infrequently or
never resent adult supervision.
Eighteen percent of the students show that they usually resent
adult supervision.
Thirty-four percent of the students stated that they always or
most of the time resented adult supervision.
Table 16 shows that 46 percent of the students infrequently or
never disliked obeying school rules.
Thirty-eight percent of the students stated that they usually
disliked obeying school rules.
Sixteen percent of the students stated that they always or
most of the time disliked obeying school rules.
.34
TABLE 13
ENJOYMENT OF EXTRACURRICULAR ACTIVITIES
Students Percentages
1. Never 7 14
2. Infrequently 13 26
3. Usually 16 32
4. Most of the Time 6 12
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SCHOOL PROBLEMS (ASSISTANCE OR NON-ASSISTANCE)
Students Percentages
1. Never 37 74
2. Infrequently 8 16
3. Usually 3 6
4. Most of the Time 2 4













RESENTMENT OF ADULT SUPERVISION
Students Percentages
1. Never 15 30
2. Infrequently 9 18
3. Usually 9 18
4. Most of the Time 10 20
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DISLIKE OF OBEYING SCHOOL RULES
Students Percentages
1. Never 10 20
2. Infrequently 13 26
3. Usually 19 38
4. Most of the Time 5 10












Table 17 shows that 70 percent of the students infrequently
or never think that they should be suspended from school for cutting
class, talking back to teachers, and/or playing around in class.
Twenty-six percent usually think that they should be
suspended for cutting class, talking back to teachers, and/or playing
around in class.
Four percent indicated that they should always or most of the
time be suspended for cutting class, talking back to teachers, and/or
playing around in class.
Table 18 shows that 88 percent of the students do not think
that their classes are too large.
Twelve percent of the students usually do not think that their
classes are too large.
Table 19 shows that 32 percent of the students infrequently or
never think that they could do better in smaller classes.
Thirty-two percent usually think that they could do better in
smaller classes.
Thirty-six percent stated that always or most of the time they
could do better in small classes.
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TABLE 17
SUSPENSION AND PRIMARY REASONS
Students Percentages
1. Never 18 36
2. Infrequently 17 34
3. Usually 13 26
4. Most of the Time 1 2
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1. Never 27 54
2. Infrequently 17 34
3. Usually 6 12
4. Most of the Time 0 0
5. Always 0 0
Totals 50 100
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PERFORMANCE IN SMALLER CLASSES
Students Percentages
1. Never 5 10
2. Infrequently 11 22
3. Usually 16 32
4. Most of the Time 12 24
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Table 20 shows that 30 percent of the students infrequently
or never think school is a place for help and understanding.
Sixty-four percent usually think that school is a place for
help and understanding.
Six percent indicated that the students always or most of the
time think school is a place for help and understanding.
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TABLE 20
SCHOOL (PLACE OF HELP AND UNDERSTANDING)
Students Percentages
1. Never 0 0
2. Infrequently 15 30
3. Usually 32 64
4. Most of the Time 2 4












SUf/IMARY, CONCLUSIONS, IMPLICATIONS, AND RECOMflENDATIONS
Summary
This study is complicated by the assumption that problems associ¬
ated with poor attenders influencing one student may influence other
students in different ways at different times. In this study, the
administration and guidance departments were able to identify many of
the problems associated with poor attenders. Also, the results of this
study will help officials and school employees devise ways and means
of keeping students in school as well as improving daily attendance.
A review of literature related to this study indicated that a
multiplicity of problems result in students not attending school or
attending school poorly.
It is significant to note that the results of this study will help
alleviate many of the problems associated with poor attenders. It will
also help school officials, parents and others involved in the school
processes to recognize the problems associated with poor attenders and
thus, help them to organize programs that will help students with these
problems adjust to the school climate.
FindIngs
The writer found that the non-attender's attitude about school is
not good, resulting primarily from dissatisfaction with his or her own




The data from an analysis of the tables lead one to the following
conclusions:
1. That non-attending students are not basically happy with
the school and are not happy with themselves.
2. That non-attending students appear to be satisfied with
the support that the school and the family seem to give
them in their school activities.
3. That non-attending students appear to believe that the
school should suspend students who are not following
the school’s rules and regulations.
4. That self-image is a factor in non-attendance. The
student who is not happy with himself will not meet his
everyday challenges with confidence, including school.
5. That how a student feels about a situation will affect
his performance in that situation. Ability to do school
work or the lack of that ability seems to be a strong
factor in non-attendance.
6. That a large percentage of the students usually get sup¬
port from their families concerning school but they
apparently still do not have good attendance records.
7. That even though teachers encourage students to go to
school, this does not effect their attending school
regularly.
8. That the principal usually gave the non-attenders "under¬
standing" concerning their school problems; however, their
attendance records were still poor.
9. That the counselor's rapport with the respondents did not
influence their school attendance in a positive or negative
manner.
10. That the respondents get along with other students, that
is, in talking, dating, playing, and in going to class
with each other, but this did not improve their attend¬
ance.
11. That the greater number of responses showed that teachers
are usually sympathetic with their academic problems, but
apparently this did not encourage school attendance.
12. That the non-attenders are usually criticized for their
shortcomings in school assignments and this could be a
pointed factor in poor attendance.
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13. That even though students knew that help was available
in the schools i£ they so desired it, this did not help
their school attendance.
14. That class size, large or small, had no bearing on school
attendance.
15. That seventy percent of the students perceived the school
as always being a place for help and understanding, yet
this did not enhance the attendance.
Implications
Tliis study warrants the following implications:
1. Given the many positive aspects of the school setting -
many admitted by the non-attenders - there is a need to
design a more effective communicative system that will
keep parents apprised of the objectives and operations
of the school in an effort to bring that force to bear
in a positive manner on non-attendance.
2. There is a need to review the whole process of dealing
with non-attenders in that the students' negative
interest in learning activities reveals a need for inno¬
vations in teaching techniques.
3. There is an apparent need to create alternatives to the
regular scheduled classes during the regular school day,
and, at the same time meet the basic standards of per¬
formance desired by the school.
4. There is the need to develop an in-house monitoring or
evaluative system that would measure the total opera¬
tional effectiveness of non-attenders.
Recommendations
The following recommendations are made for this study:
1. Studies of this nature should be done using other types
of questions that attempt to isolate and identify special
areas that can be linked with the problem of non-attend¬
ance.
2. An organized program should be designed to identify the
problems of students at least by the end of the first
six weeks of the school year.
3. A specific prescription of self-help for fifty students
should be developed and implemented at school and through


























Place a number in the first blank space to the left of
the question for the student's response. The counse¬
lor's response goes in the second blank.
5 - Always 4 - Most of the Time 3 - Usually
2 - Infrequently 1 - Never
Are you happy with school?
Are you happy with yourself?
Are you satisfied with your ability to do school work?
Do you get support from your family concerning school?
Do you get support from your teachers concernig school?
Do you get understanding from the principal concerning
your school problems?
Do you get support from the school counselors concerning
school?
Do you get along with other students?
Are teachers sympathetic with your academic problem?
Are you criticized for your shortcomings in school?
Do you think principals, teachers, counselors, and others
try to understand your problems in school?
Are you interested in any of the learning activities in
school?
Do you enjoy the extracurricular activities in the school?
(clubs, athletics, art and music)
Have you asked for help with your school problems and been
denied help?
Do you resent adult supervision?
Do you dislike obeying school rules?
Do you think you should be suspended for cutting class,
talking back to teachers and playing around in class?
Do you think classes are too large?
Do you think you could do better in a smaller class?
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